SIG Application Checklist
Required Components

The following components must be included as part of the application. Check or initial by each
component, and include this form in the application package. These forms can be downloaded
at http://www.cde.ca.gov/sp/sw/t1/regsig09rfa.asp. Please compile the application packet in the
order provided below.

Include this completed checklist in the application packet

Form 1 Application Cover Sheet
(Must be signed in blue ink by the LEA Superintendent or Designee)

Form 2 Collaborative Signatures
(Must be signed in blue ink by the appropriate personnel at each school selected for
participation and by the LEA Superintendent or Designee)

Form 3 Narrative Response
_ Form 4a LEA Projected Budget
_ Form 4b School Projected Budget
_ Form 5a LEA Budget Narrative
__ Form 5b School Budget Narrative

Form 6 General Assurances
Drug Free Workplace Certification
Lobbying Certification
Debarment and Suspension Certification

Form 7 Sub-grant Conditions and Assurances (three pages)
Form 8 Waivers Requested

Form 9 Schools to Be Served Chart
Form 10 Implementation Chart for a Tier | or Tier Il School

Form 11 Implementation Chart for a Tier Ill School, (if applicable)
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SIG Form 1-Application Cover Sheet

School Improvement Grant (SIG)
Application for Funding

APPLICATION RECEIPT DEADLINE
July 2, 2010, 4 p.m.

Submit to:

California Department of Education
District and School Improvement Division
Regional Coordination and Support Office
1430 N Street, Suite 6208

Sacramento, CA 95814

NOTE: Please print or type all information.

County Name: County/District Code:
Los Angeles 1973437
Local Educational Agency (LEA) Name LEA NCES Number:
Compton Unified School District
LEA Address Total Grant Amount Requested
500 S Santa Fe Avenue
$10,310,719.00
City Zip Code
Compton 90221
Name of Primary Grant Coordinator Grant Coordinator Title
Ann Cooper Senior Director Of Special Projects
Telephone Number Fax Number E-mail Address
310 639-4321 acooper@compton.k12.ca.us

CERTIFICATION/ASSURANCE SECTION: As the duly authorized representative of the applicant, |
have read all assurances, certifications, terms, and conditions associated with the federal SIG
program; and | agree to comply with all requirements as a condition of funding.

| certify that all applicable state and federal rules and regulations will be observed and that to the
best of my knowledge, the information contained in this application is correct and complete.

Printed Name of Superintendent or Designee Telephone Number
Karen Frison 310 639-4321
Superintendent or Designee Signature Date
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SIG Form 2—Collaborative Signatures (page 1 of 2)

Collaborative Signatures: The SIG program is to be designed, implemented, and
sustained through a collaborative organizational structure that may include students,
parents, representatives of participating LEAs and school sites, the local governing
board, and private and/or public external technical assistance and support providers.
Each member should indicate whether they support the intent of this application.

The appropriate administrator and representatives for the District and School Advisory
Committees, School Site Council, the district or school English Learner Advisory
Council, collective bargaining unit, parent group, and any other appropriate stakeholder
group of each school to be funded are to indicate here whether they support this sub-
grant application. Only schools meeting eligibility requirements described in this RFA
may be funded. (Attach as many sheets as necessary.)

Name and Title Organization/ Support
Signature School Yes/No

SIG Form 2, Collaborative Signatures, has been removed due to

privacy concerns. Each school’'s SIG Form 2 is on file with the CDE.
See the CDE’s Public Access Web page at

http://www.cde.ca.gov/re/lr/cl/pa.asp for information about obtaining

access to these forms.




SIG Form 2—Collaborative Signatures (page 2 of 2)

School District Approval: The LEA Superintendent must be in agreement with the
intent of this application.

CDS Code

School District Name

Printed Name of
Superintendent

Signature of
Superintendent

1973437

Compton Unified School
District

Karen Frison

CERTIFICATION AND DESIGNATION OF APPLICANT AGENCY

Applicant must agree to follow all fiscal reporting and auditing standards required by the
SIG application, federal and state funding, legal, and legislative mandates.

LEA Name:

Authorized Executive:

Signature of Authorized Executive
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SIG Form 3—Narrative Response

Respond to the elements below. Use 12 point Arial font and one inch margins. When
responding to the narrative elements, LEAs should provide a thorough response that
addresses all components of each element. Refer to Application Requirements, B.
Narrative Response Requirements on page 22 of this RFA, and the SIG Rubric,
Appendix A.

i. Needs Analysis

Response:
What Assessment Instruments Were Used?

The instruments used included:
e (California Academic Progress Survey (APS)

e (California Healthy Kids Survey

e (California English Learner Subgroup Self-Assessment (ELSSA 2007 — 2009)

e District Assistance and Intervention Team (DAIT) findings and recommendations

e Western Association of Schools and Colleges (WASC 2007 — 2009) findings and
recommendations

e School level checklists/observations

e Site parent, community, staff and student school climate surveys

¢ National Network Partnership Survey (parent involvement) (Epstein-Harvard),

e CUSD Parent Survey/Interviews

e (CUSD Parent Teacher Conference results

What Types of Data Were Analyzed?

The data analyzed included:

California Standards Testing (CST 2005 — 2009)

California High School Exit Examination (CAHSEE 2005 — 2009)

California English Learner Development Test (CELDT 2005 — 2009)

Graduation rate as defined by No Child Left Behind (2005 — 2008)

Compton Unified School District (CUSD) Academic Benchmark Tests (Math, English

Language Arts, Science, History/Social Studies 2007 — 2009)

Curriculum Embedded Tests

e Classroom data, site staff and student attendance data, site expulsion and suspension
reports, to determine academic strengths, weaknesses and school climate

Who at the district and school(s) were involved in collecting and analyzing data?

Stakeholders, reflecting a wide range of perspectives from CUSD District and School
Administrators, District Advisory Council (DAC), School Staff, School Site Council (SSC-parents,
students, teachers, classified personnel), business partners, Compton Education Association
Representatives (Compton Teachers’ bargaining unit), and DAIT Team providers; reviewed,
analyzed, and gave oral and written suggestions and recommendations on district/schools’
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process, demographic, administrative, perceptual, and student achievement data using a variety of
state, local and site formative and summative assessment instruments.

What was the process used for analyzing the data and selecting intervention models?

Process

The stakeholders met in small and large groups, with and without Central Office Administrators.
Principals, Assistant Principals, grade level and subject matter teams, union representatives,
community members, alumni, classified personnel, and other stakeholder focus groups,
participated in data chats with Associate Superintendents to analyze Adequate Yearly Progress
(AYP), Academic Performance Index (API), Annual Measurable Achievement Objectives (AMAQO)
and the distribution of Highly Qualified Teachers (HQT). Data were used to determine student
academic and social strengths and needs, and to provide information for the selection of the
appropriate 1003(g) Improvement Model.

Action Step Timeline

District office created a district level SIG
Team comprised of the Superintendent,
Associate Superintendents, California
Teachers Association Executive Director, Early March 2010
and Compton Education Association
President, and school level administrators.

District SIG Team assigned a SIG Facilitator
for each school site. Mid March 2010

SIG Facilitator collaborated with school site
leadership to develop school site SIG team. | Late March-May 2010

Using multiple assessment tools, school site
SIG Teams identified school wide patterns
and trends over several years regarding
student achievement and teacher and April-May 2010
administrator qualifications, experience, and
effectiveness (see above).

Findings of data analysis were shared
internally with advisory committees. April-May 2010

School site SIG Teams collaborated with
DAC, ELAC, SSC, alumni associations, and
community and business partners to gather
input and decide what intervention model
would be most effective.

April-May 2010
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District Level Community Forums

Kelly Elementary

DATE: LOCATION: TIME: HELD IN:
Wed., April 21 Kickoff Forum 5:00 PM - 7:00 PM Board Room
CUSD District
Office
501 S Santa Fe
Compton, CA
Wed., April 28 Roosevelt Middle 5:00 PM - 7:00 PM Auditorium
Thursday, May 13 | Enterprise Middle 5:00 PM - 7:00 PM Auditorium
Saturday, May 22 | CUSD District 10:00 AM -12:00 PM Board Room
Office
501 S Santa Fe
Compton, CA
Thursday, May 27 | Parent Center @ 9:00 AM - 11:00 AM Parent Center

Meeting Room

Thursday, June 3 | Foster Elementary | 5:00 PM - 7:00 PM Library
Monday, June 7 CUSD District 5:00 PM - 7:00 PM Board Room
Office
501 S Santa Fe
Compton, CA
District Level SIG Facilitators Meetings
DATE: LOCATION: TIME: HELD IN:
April 26 District Office 11:30 AM - 1:00 PM Conference Room
May 3 District Office 11:30 AM —1:00 PM Conference Room
May 10 District Office 11:30 AM —1:00 PM Conference Room
May 13 District Office 11:30 AM - 1:00 PM Conference Room

School Level Meetings with Superintendent, Associate Superintendents, Compton
Education Association Union Leadership, California Teachers Association Executive

Director, and Parents

Date Time School

Monday, March 29, 2010 3:00 p.m. Walton Middle
Tuesday, March 30, 2010 3:00 p.m. Whaley Middle
Monday, April 12, 2010 7:30 a.m. Vanguard Middle
Monday, April 12, 2010 3:00 p.m. Dominguez High
Monday, April 19, 2010 7:30 a.m. Centennial High
Wednesday, April 21, 2010 7:30 a.m. King Elementary
Thursday, April 22, 2010 7:30 a.m. Willowbrook Middle
Thursday, April 22, 2010 3:00 p.m. Davis Middle
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The findings for the (8) schools selected for the intervention model in Compton Unified School
District are based on our California Statewide Achievement Test and our district benchmark
assessments. The results are two-fold. In the first section, Academic Performance Index (API)
and Adequate Yearly Progress results are analyzed followed by the second section that provides a
more in-depth analysis of each school using a variety of performance indicators.

Academic Performance Index (API)

800
700 |
600 |
500 |
400 |
300

King Davis Vanguard Walton Whaley |Willowbrook| Centennial | Dominguez

2007 598 514 625 577 545 585 511 557
H 2008 606 535 651 595 572 626 537 589
2009 632 566 674 612 542 638 532 563

The chart above depicts the API scores for the last three years for all schools in Compton Unified
that is required to select an intervention model. There is 1 elementary (King), 5 middle (Davis,
Vanguard, Walton, Whaley and Willowbrook), and 2 high schools (Centennial and Dominguez).
California requires a minimum API score of at least 650; all schools were well below the statewide
performance target of 800.

King Elementary School increased school-wide API points during the last two school years.
Though there was a seven-point increase in API points in 2007, the school did not meet its growth
target for 2007 or 2008. In 2009, the school grew twenty-six-points. As a result, King Elementary
made its API target school-wide. However, the school’s API score is still well below the California
State target of 800.

Four (Davis Vanguard, Walton and Willowbrook) out of five middle schools grew in API points over
the last three years. In 2007, Davis, Walton and Whaley did not meet its API target. In 2008,
Walton was the only school out of the five middle schools that did not meet its API target. In 2009,
Whaley was the only school that did not meet its APl target. The API growth for all middle
schools has been up and down over the last three years. No middle school has made its API
target three years in a row.

In 2007, neither Centennial High nor Dominguez High met their APl growth target. In 2008, both
schools met school-wide growth targets. However, neither school met its target for 2009. Both
high schools are below the state’s required minimum target and well below the proficiency target of
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800.

API scores are only one of the indicators CUSD used to measure achievement; however the API
results show that there is an upward growth trend for King Elementary, Davis Middle, Vanguard
Middle, Walton Middle and Willowbrook Middle. Though the growth is small, it is worthy of
attention and shows positive movement. Similar positive growth patterns and trends are found in
analyzing Average Yearly Progress (AYP) for all of the e selected transformation intervention
schools.

AYP - English/Language Arts

35

King Davis Vanguard Walton Whaley Willowbrook | Centennial | Dominguez
2007 17.4 11.8 233 20.7 11.8 16.7 214 23.7
2008 13.7 16.4 25.7 226 16.2 25.7 254 304
2009 24.7 19.2 29.2 24 .1 15.4 25.9 27.3 235

The above chart depicts the English Language Arts Average Yearly Progress (AYP) for all schools
required to select an intervention model. According to the English Language Arts AYP results,
Davis, Vanguard, Walton and Willowbrook experienced small gains in percentage points last year
in English Language Arts. Though the target was 46.0 Percent for ELA, King Elementary made
the AYP target, through a “Safe Harbor” designation. King Elementary School experienced an
eleven-percentage point gain in English Language Arts. Prior to 2009, King Elementary did not
meet its AYP for 20007 or 2008.

For the past three years, none of the identified middle schools have met their AYP target in
English Language Arts. Though there was a small increase in percentage points last year for all
schools, scores failed to meet the minimum required score of 45.0% for ELA. In fact, there is
almost a twenty-percentage point difference between the California state minimum proficiency
requirements and the middle schools results.

Revised June 17, 2010 12




The low performing Compton Unified high schools’ and middle schools’ AYP results are similar.
Centennial High experienced small percentage gains during the past several years; however the
results are far below the California state proficiency level. Centennial is twenty percentage points
below the state’s minimum proficiency level. Dominguez High experienced a small increase in
percentage points in 2007 and 2008. However, in 2009, the school experienced a decline ELA
percentage points. Currently, Dominguez High is twenty-percentage points below the statewide
minimum proficiency requirements.

AYP - Mathematics

40.0
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King Davis Vanguard Walton Whaley Willowbrook | Centennial | Dominguez

2007 26.2 8.9 151 15.9 10.2 20.2 16.4 33.5
2008 26.7 11.8 18.4 14.9 9.9 19.8 241 26.9
2009 37.3 14.0 241 225 12.2 20.3 230 29.9

The Average Yearly Progress (AYP) chart for Math depicts an increase in scores for King
Elementary, the middle schools (Davis, Vanguard, Walton, Whaley, and Willowbrook). At the high
school level, Centennial decreased one percentage point and Dominguez increased three
percentage points in Math.

At the elementary level, King made AYP in Math through “Safe Harbor” in 2009. The math score
increased by ten percent. Prior to 2009, the AYP Math growth was statistically insignificant.

Walton, Whaley and Willowbrook Middle Schools experienced a decline of one percentage point
from 2007 to 2008. Though these schools showed a positive increase the following year, the
results show that none of the middle schools are on track to make this year’s AYP target for Math.

The two identified high schools Centennial and Dominguez did not meet their Math AYP targets for
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Math for the last two years. Neither school will meet the new AYP target for Math unless rapid
change occurs.

Overall, all schools are in need of an intervention model. The next section provides more of an in
depth analysis for each school.

King Elementary

King Elementary School met their API in the last two school years. In 2009, King met their AYP in
ELA and Math in 2009 based upon the safe harbor provision of NCLB (2001). During the past five
years, the school API reached its peak of 660 in 2005. During the successive two years it dropped
to 612 and then 598. It has slowly started increasing again with the 2009 school wide API reaching
632. The African American subgroup has had great fluctuations in scores and has moved from the
highest performing in 2005 to the lowest performing in 2009. The subgroup had a sharp decrease
in 2009, dropping from 653 to 602. During that same period, the Hispanic subgroup increased from
598 to 639. Examination of the API growth data over the last seven years reveals that there was a
school wide growth of 104 points, English Learners had a negative growth of 21 points, African
American students had a negative growth of 17 points and Hispanic students grew 97 points.

AYP-ELA

€ 30 )
% 25 —— / —— Schoolwide
= 20 = —

a 15 — African

= ~ American
g 10 Hispani

o panic

5 5

n- 0 [ [ [ [
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During the past five years, the same trend has been displayed in the AYP scores in both math and
language arts. The language arts AYP had a peak of 24.2% in 2005 and then dropped each year
to a low of 13.7% in 2008. In 2009, the score returned to virtually the same percentage (24.7%)
attained in 2005. The African American subgroup was the lowest performing subgroup scoring
18.5% proficiency for the 2009 school year. During the 2009 school year, the number of proficient
and advanced students increased from 15% to 41% increased in grade 2, increased from 6% to
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19% in grade 3, decreased from 23% to 17% in fourth grade and increased from 11% to 23% in
grade 5.

AYP-Math
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The math AYP had a peak of 38.3% in 2005 and then had three successive years of decreases
with a low of 26.2% in 2007. It returned to 37.3% in 2009. The African American subgroup was the
lowest performing subgroup, with a severe decline in performance from a high of 26.5% in 2005 to
a low of 13.3% in 2006. During the 2009 school year, the number of proficient and advanced
students increased from 28% to 46% in grade 2, decreased from 33% to 28% in grade 3,
decreased from 23% to 19% in 4" grade and increased from 19% to 28% in grade 5.

Behavior & Attendance

The attendance data reveals that King has met the district expectation of 97% attendance rate
since the 2006-2007 school years. The school suspension data reveals a high rate of suspensions
during the 2008-2009 school years. The school has the fifth highest rate of suspensions of the 24
elementary schools in the district. Ninety students, 15.1% of the school population were
suspended. Forty five of the students suspended were English Language learners, 22 special
education students, 52, Hispanic students and 38 African American students.
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Language Proficiency & Development
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The number of English Language learners at the school site has been slowly increasing during the
last five years. The peak percentage of ELL students occurred in 2007-2008 with 74.9% of the
student population identified as English Language Learners. Although the number of ELL students
has been increasing, the reclassification rate of these students had a peak of 15.2% in 2006-2007,
and then had a sharp drop to 6.5% in 2007-2008 and 8.6% in 2008-2009. The identified need is to
focus on increasing the language development of ELL students in order to reclassify more
students.

Barriers for Student Achievement

The King Elementary School Transformational Team decided to use the framework presented by
Dr. Larry Lezotte in order to improve the culture of the school and student achievement. The seven
correlates include: A clear and focused mission, high expectations for success, instructional
leadership, frequent monitoring of student progress, opportunity to learn / student time on task,
safe and orderly environment and home/school relations. Based on these correlates, we have
identified barriers that affect student achievement and have prevented us from reaching our goals.

The first correlate is the development of a clear mission/vision. There hasn’t been a consistent
school wide vision of what King Elementary should do and be. There has been limited instructional
leadership and infrequent professional discussions regarding school expectations. Due to this
there can be no buy-in by administration, staff, parents and students. It is essential that all staff
members have a clear understanding of their roles and expectations, and that everyone
collaborates in creating and consistently follows the school plan.

The second correlate is development of a climate for high expectations. Currently, several staff
members have accepted low student achievement due to students’ socio-economic and cultural
obstacles. Furthermore, there is inconsistency from room to room on student work standards.
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Every student, parent, and teacher must know what is expected of him/her and there must be
multiple opportunities to experience success. This means that we must provide students with
clear, focused instruction that is tailored to their needs. There must be the expectation that all
students will succeed, and therefore the instructional program should match those expectations.
We must provide specific instruction for the English Learners as well as the English Only students.
It will be critical to provide support to all students so that both high and low achieving students
have multiple opportunities to experience success and make significant academic growth.

The third correlate is strong instructional leadership. King has had several principals over the last
5 years. As a result, the school has not clearly implemented an effective plan or goals.
Furthermore, teachers and students have become confused about expectations of the
administrator. It is essential that the principal effectively and persistently communicates the
mission to the staff, students, and parents. She must provide strong instructional support,
continuously monitor instruction and student performance, lead professional development, convey
high expectations for all, and develop a collaborative community with teachers, parents, and
students. It is also essential that instructional leadership is developed throughout the school, with
teachers taking ownership of professional learning and providing leadership from every position.

The fourth correlate is frequent monitoring of student progress. Currently we assess the students
regularly but too often data is not effectively used to drive instruction. Additionally, there is
inconsistency in the quality of assessments across grade levels. The school must continue to
monitor student performance through bi-weekly assessments. However, it is essential to share
and discuss the data more frequently with colleagues in order to quickly adjust the instructional
program. It is also essential that all of the data is shared with parents and students on a regular
basis. Data must be displayed throughout the school so that every stakeholder has a clear
understanding of where the students are and where they need to be. The data must be used to
develop clear intervention plans for the students and therefore establish a strong intervention
program school wide that targets the specific needs of each child.

The fifth correlate is opportunity to learn and time on task. There has been a lack of consistency in
behavior expectations for students. There hasn’t been a school wide discipline plan that is
enforced by all staff members. There is also an inconsistent enforcement of tardiness, early pick-
up, and absences of students, which has led to students missing out on critical instructional time.
At King there have been constant changes in direction and instructional strategies. Student
behavior is a constant issue and causes lots of wasted time. There must be an established
schedule of instructional time and teachers must allocate a significant amount of time to essential
skills. The greatest area of weakness is in language arts, so there must be an intense focus in this
area, with a large portion of time devoted to small group instruction focused in reading.

The sixth correlate is the establishment of a safe and orderly environment. There has been a lack
of consistency in behavior expectations for students. There hasn’t been a school wide discipline
plan that is enforced by all staff members and a consistent school wide reward system that
encourages good citizenship, academic performance or attendance. The surrounding community
is also struggling with gang participation, so many of the students have had early exposure to
gang life and behaviors. There must be the development of a clear school wide discipline plan as
well as an incentive plan. The school needs to focus on developing a positive culture, one in
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which parents, students, and staff take full ownership of the school and all activities that take
place. There must be a focus on developing a welcoming environment with a clean campus and
student work displayed throughout.

The final correlate is the development of strong home/school relations. The school has had
difficulty with parental involvement. There are 17 active volunteers who each average 40 hours of
volunteer support monthly. Their support includes: preparing classroom material, office support
and some classroom support. We have struggled with parent participation during educational
events. During our math and literacy nights, we had only 10 families participate. During Back to
School Night we had 60% turnout and during Open House we had a 40% attendance rate. There
is high parent participation during cultural and holiday celebrations such as Kite Day, Halloween,
and holiday assemblies. The school community liaison holds monthly parent workshops. There
are usually 10-20 attendees at the workshops. The principal holds monthly coffee with the
principal during which she answers questions and provides information. These meetings are
generally attended by 10-20 parents. The PTA has had limited participation with only 20 members
joining the organization for the 2009-2010 school year. The school needs to provide regular
communication to parents and provide them with multiple opportunities to participate in the
education of their children. Parents should be informed regarding the progress of their children,
events at school, and how they can assist their children to be more successful.

Use of CA standards-aligned instructional materials and targeted interventions:
King Elementary utilizes state adopted instructional materials in all core content areas. The core
content materials include:
e English-Language Arts: Open Court
English Language Development: Avenues
Mathematics: McMillan McGraw Hill
Science: Scott Foresman
Social Studies: Scott Foresman

Instruction in the classroom is supplemented with standards based support materials including:
Standards Plus

Bell Works

Buckle Down

The Write Connection

Additional support is available through limited use of technology including:
e Accelerated Reader
e Star Fall
e Education City

Intervention currently takes place in the classroom when teachers provide small group instruction
during language arts workshop. Teachers use core materials and supplemental Open Court
materials to re-teach standards that students haven’t mastered. Teachers select students for
intervention based upon bi-weekly grade level standards based assessments. Additionally, the
English Language Arts and English Language Learners Specialists identified fourth grade students
that were not mastering key grade level language arts standards and provide small group pull-out
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instruction two days per week. The two instructional assistants are utilized in kindergarten and 1%
grade to provide small group push-in assistance as directed by teacher lesson plans.

The school began to pilot Rtl and assessed the fluency rate of all 3°-5™ grade students using
AIMS Web. The students identified as most at risk receive pull-out instruction two days per week
from two intervention teachers, with lesson plans designed by the curriculum specialists. A new
intervention program has been designed for the 2009-2010 school year, with each grade level and
each teacher receiving push-in assistance from a highly-qualified certificated staff member three
days per week, with a focus in language arts.

Curriculum Pacing and appropriate use of Instructional Time:

King teachers utilize the pacing guide created by the district curriculum and instruction office. The
pacing guides have been aligned to ensure that all key standards are taught prior to CST testing.
At King, each grade level has met as a unit and created a backwards design curriculum plan for
the school year. The grade levels identified: the expectations for students upon exiting the grade
level; the standards that must be addressed monthly in language arts, math, science and social
studies; standards to be tested during bi-weekly assessments; daily schedule for the grade level;
beginning of the year assessment tools; and grade level behavioral expectations.

Grade level teams meet weekly in professional learning communities to discuss weekly plans,
pacing, instructional practices and differentiation for students. This provides teachers with the
opportunity to collaborate and provide consistent instruction across the grade level and throughout
the school.

Faculty professional development, collaboration and instructional support:

King teachers participate in professional development at the school and district level. The
teachers, principal and curriculum specialists have provided training to the staff in: Objective
writing, Thinking Maps, Vocabulary strategies, SDAIE, data analysis, Swun lesson design,
cooperative learning, SDAIE strategies and mini-lessons. These professional development
trainings take place during the weekly staff meetings. In addition to school based trainings, the
teachers have received additional training by the district in: Rtl, universal template in language
arts, universal access for ELL students, swun math, and strategies for English-only students.

In addition to professional development during weekly staff meetings, each grade level participates
in professional learning communities. Teachers meet with grade level colleagues and discuss
student achievement, test results and strategies for meeting students at their specific level.

The principal and curriculum specialists meet to identify areas of need for both teachers and
students, and the specialists provide coaching for teachers and support for student interventions.

Capacity to develop, access and analyze student performance data to inform and modify
instruction:

Teachers have all been trained and have access to Data Driven Classroom, an internet based
information database that houses data on student achievement. Teachers use the system to
access student results from CST’s as well as district benchmarks each trimester. Each grade level
ahs designed bi-weekly assessments that target the identified standard for the week. The test
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development process is still in its beginning stage, as several of the tests lack the rigor necessary
to truly identify mastery of a standard. The teachers have begun to use the assessments to create
differentiated lesson plans for workshop, but that too is in its infancy stage as teachers try to
modify and design instruction based upon the results.

Alignment of federal, state and private fiscal resources to support school improvement:
King Elementary will use the SIG funds to build the capacity of teachers through focused
professional development, extend the learning time for all students, increase the access to and the
use of technology, provide intervention for students based on data analysis, and develop strong
relationships with the parents and community. In order to achieve these the strategies that King
will use includes: formation of two computer labs, establishment of 6 computers in every
classroom, monthly grade level specific trainings for parents, data meetings between parents &
teachers, early start to the school year, extended school day and purchase of materials. The
specific materials and funding required are detailed in the budget narrative and forms.

Staff effectiveness including but not limited to methods of instruction, experience, subject
expertise and ability to support intervention model

The staff consists of highly qualified individuals who have the certifications to provide instruction to
all students. The certificated staff consists of 31 classroom teachers, 3 part-time curriculum
specialists, 1 part-time RSP teacher, 1 counselor, 2 instructional assistants and 1 principal. 78%
of the staff is tenured with all teachers certified to provide support to English Language Learners.
84% of the staff have CLAD’s while 15% have their BCLAD. Trainings led by the principal and
curriculum specialist during weekly meetings include: thinking maps, data analysis, SDAIE
strategies, mini-lesson development, and math strategies. The staff has also participated in
district professional development including: Swun math, Universal Access for ELL learners, Ril
and Mobi Training. Additionally, some staff members have attended the QEIA conference and the
NCUST conference. Additionally, the staff has had the opportunity to visit high performing schools
and observe their practices.

In his research on effective schools, Dr. Larry Lezotte identifies the seven correlates of high
performing schools. One of the correlates is instructional leadership. High performing schools
place a premium on the importance of the contribution of all members of the staff. All staff
members need to be trained in the strategies, skills and programs that are the focus of the school.
Dr. Lezotte identifies the critical need to develop staff capacity and ensure that all members of the
school are resourceful, bold, and dedicated to the mission and vision of the school. The staff at
King Elementary consists of highly qualified individuals. Several teachers have extensive training
in various strategies and instructional practices, so their knowledge needs to be tapped and used
to provide professional development for their co-workers. There needs to be a more focused
professional development plan that incorporates use of in-house expertise. Staff needs the
opportunity for continued visitation to high performing schools and the opportunity to interact with
colleagues in order to discuss research based instructional strategies that will improve student
achievement. Additionally, a focus on professional development that will target the needs of the
African American student population is essential to target the subgroup that is struggling at the
school. The staff will also be participating in Take One training, a program designed to prepare
teachers for National Board Certification.
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practices increase their effectiveness and thus improve student achievement.

Davis Middle School

e Achievement data:

API

ELA AYP
Math AYP

Davis has shown incremental progress in its APl and AYP from 2007-2009. This incremental
growth demonstrates the growing capacity of Davis’ leadership and teaching staff to execute
transformation. SIG funding will help to increase the capacity of Davis’ teachers to improve
instruction and support students who struggle—especially in upper level math and English.

Barriers to Student Achievement

As Educators, we know that students need a safe, clean, nurturing learning environment.
Students also need to feel a sense of the relevancy of their instruction to their lives and their
futures.

Barriers to student achievement include but are not limited to:

o Limited staff and student Trust, in each other, themselves, and/or the instructional
process

o Meaningful goal setting

o Language and Literacy issues that impede parent/school communication and
cooperation.

o Student and staff attendance to ensure that sufficient instruction is given and
received

o Lack of sufficient outreach interventions to correct or minimize at-risk conditions that
exist in the home or family life of students. (Incarceration of parent or sibling,
homeless condition, gang pressures, medical and/or mental disabilities, etc.)

o Limited reading and writing skill for all of students needed by all students to succeed.
o Interventions for African American and Latino males to acquire and use socialization
skills such as: conflict resolution, positive peer interaction strategies, creating and

sustaining positive relationships

o Some students in schools report there is no adult in the school with whom they feel
they can discuss these issues, and many of these students come from
underrepresented social or cultural groups.

o Limited support to connect Student Experiences with Global Issues

o Limited resources that go beyond the textbook

o Limited strategies, supports and resources to provide support for teachers new to the
profession or new to the subject area.

o Limited safety nets to ensure college and career readiness for all student
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Use of CA’s standards-aligned instructional materials and targeted interventions:

Davis uses California state board approved standards aligned instructional materials and targeted
interventions to support teaching and learning: Holt textbooks for English instruction, Glencoe
textbooks for math instruction, and Read 180 for reading intervention. Davis uses additional
research based supplemental intervention materials and resources focused on specific standards
to meet the needs of struggling students. SIG funding will allow Davis to increase its arsenal of
intervention strategies, including frequent standards-aligned formative assessments which are
used to monitor student understanding of the California subject-content-grade level standards.

GRADE 6 CORE INTERVENTION
Holt Literature & language Arts (6) Read 180 & Accelerated
Holt Handbook (6) Reader

Holt Ancient civilization (6)
Focus on Earth Science (6)

Mathematics, Concepts & Skills &
Problems (6)

Fast Forward & Buckle Down
in Math

GRADE 7 CORE INTERVENTION
Holt Literature & language Arts (7) Read 180 & Accelerated
Holt Handbook (7) Reader

World History: Medieval to Modern times

(7)

Focus on Life Science (6)

Mathematics, Concepts & Skills &
Problems (7)

Fast Forward & Buckle Down
in Math

GRADE 8 CORE INTERVENTION
Holt Literature & language Arts (8) Read 180 & Accelerated
Holt Handbook (8) Reader

United States History: Independence to
1914 (8)

Focus on Physical Science (6)

Algebra 1, Concepts & Skills and
Problems (8)

Fast Forward & Buckle Down
in Math

Curriculum pacing and appropriate use of instructional time

Davis utilizes the pacing guides created by the district’s instructional council. These pacing guides
have been aligned to California State Test standards. Davis has sent many representatives to
work on the district-wide instructional council. The Instructional Council (IC) allowed the Davis
staff to have significant input into site teaching and learning. The Instructional Council has also
heightened and increased the depth and breadth of teacher leadership and pedagogical skills of its
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Instructional Council representatives.

Faculty professional development, collaboration and instructional support

Davis participates in district-wide, cross-school professional learning communities (PLCs). Davis
teachers have collaborated with higher performing schools throughout the district and engaged in
conversations about teaching, planning, assessment, and intervention. Davis has been
communicating closely with other sites for promising practices to develop Davis’ response to
intervention (Rtl infrastructure. As a result, Davis is studying ways to

revamp its bell schedules, master schedules, and professional development scope and sequence
to foster deep, ongoing collaboration amongst teachers who teach the same subject and grade.
SIG funding will further Davis’ ability to collaborate with higher performing schools in and out of the
district and institutions of higher learning throughout the state facilitating a continuous conversation
about teaching and learning in a professional community of practice..

Capacity to develop, access and analyze student performance data to inform and modify
instruction

Through the district’s Instructional Council and intra-district school PLCs, Davis has begun to
increase its capacity to develop, access, and analyze student achievement data. These cross-
school meetings have spurred Davis’ leadership and staff to build an infrastructure which facilitates
ongoing formative assessments of student learning and teacher collaboration around core
instruction and interventions. SIG funds would allow Davis to provide teachers and administrators
with a framework for recording and discussing their work within the format of professional
meetings with colleagues.

Alignment of federal, state and private fiscal resources to support school improvement
Davis will align General Funds, SIG, Title I, Title Il, Title I, Title IV, EIA, ELAP, and state and

federal funding to help build and sustain the instructional and leadership capacity of teachers,

specialists and paraprofessionals; close the achievement gap and develop new methods and

strategies to support learners K-12, who struggle in the core classes. All students K-12 will be
prepared to college and career ready by the end of Grade 12.

Strategies include: assessing all struggling students in ways other than grades and norm
referenced and CELDT test scores; providing Rtl for struggling students, providing intensive
interventions for Students with Disabilities; accelerating English language acquisition for English
Learners; providing high quality job-embedded, curricula-specific, professional development;
ongoing support for teachers; effective, continuous monitoring of student progress; using
specialists to support teachers and accelerate instruction in math and English; secure research
based instructional materials for struggling students and English Learners enabling them to master
standards; transition supports between and increasing and extending learning time.
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See forms 4b, 5b, 10, and Section 8 for more details and the CUSD plan for sustaining
reforms.

Staff effectiveness including but not limited to methods of instruction, experience, subject

expertise, and ability to support intervention model effectiveness including but not limited

to methods of instruction, experience, subject expertise, and ability to support intervention
model.

District-wide professional learning communities were implemented district-wide in order to
promote collaboration and data analysis. Davis teachers have been discussing ways to measure
teacher effectiveness and allocate support for teachers who need it. Some of the ideas include
portfolios and instructional rounds to help provide necessary resources for teachers to develop the
capacity to improve instruction and boost student achievement, especially in upper level math and
English.

Davis Middle School’s student population is very academically diverse. To address the needs of all
learners, we will continue to implement differentiated instruction in all classrooms. Teachers will
vary their instructional practices and approach to provide targeted intervention for students based
on ongoing assessment data, observation, and student academic needs.

The following programs will be established to address all students:

Advisory-Intervention Period All students will participate in a 30 minute advisory period that
addresses the target areas of growth, algebra, writing and English language arts. This first period
of the academic day will capture the necessary skills that each student is expected to acquire. This
period enriches the proficient/advanced students and challenges the basic and below basic
students. The information and data acquired will facilitate the adjustments necessary to
accommodate the needs of the Extended Day Academies.

Extended Day Academies The end of the regular school day will be extended to address the
underachieving students, those who are struggling academically in Math, English Language Arts
and writing. Students will receive intensive standards-based instruction based on assessment
data.

GATE Enrichment The underperforming identified GATE students will be clustered to address
performance expectations and engage in challenging activities and assignments that go beyond
the typical academic curriculum.

Parent Curriculum Classes Parents will have the opportunity to become familiar with the Math
and English Language Arts curriculum by attending classes similar to the student’s academic
lessons. These classes will be conducted by teachers and scheduled before, during, after school,
and during the summer. The scheduling and staffing will be based upon the parent responses.
Initially the classes will be offered to 6™ grade parents to familiarize them with the curriculum and
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establish a stable school to home relationship.

Adopt a Student Mentoring Program- Identified At-risk students will be adopted by staff
members to help build positive one on one relationship. Each staff member will become the
students’ primary contact to offer academic support.

Video Conferencing Center

Technology is an integral phase in the development of critical thinkers and well-rounded students.
It has not been proven that technology actually improves student performance, but it enhances the
learning process. The proper alignment of technology within the curriculum structure allows for
further discussion and discovery. Teachers and leaders should also be given the opportunity to
utilize technology for their own professional growth. Conference calls, webinars, video
conferencing are a means of sharing when time and/ or funds to travel are not plentiful, but
collaborative discussions are a must.

Technology Capacity

The CUSD data network is composed for 40 locations within a 6 mile radius connected to the
District office located at 501 S Santa Fe Compton CA. As of 9/1/2010, WAN links will provide a
minimum of 10MBs (point-to-point connection) bandwidth from each site to the District office. The
District office connects to the Internet via a 50Mbs connection through LA County Office of
Education (LACOE).

All network equipment from the core to the edge devices are all Cisco. Each site contains either a
4K or 6K core switch with a 3845 Cisco router serving as a site gateway device. Edge devices are
either Cisco 3548, 3550, of 3524 switches. The District office uses two 7200 Cisco Routers to
terminate all site data connections.

Last year, CUSD integrated its telephone network via a CISCO VOIP solution and will be updating
the Call Manager system software to version 7 during the summer of 2010. Each site will be
equipped with the necessary equipment and materials to create a Video Conferencing Center.
Technology is an integral phase in the development of critical thinkers and well-rounded students.
It has not been proven that technology actually improves student performance, but it enhances the
learning process. The proper alignment of technology within the curriculum structure allows for
further discussion and discovery. Teachers and leaders should also be given the opportunity to
utilize technology for their own professional growth. Conference calls, webinars, video
conferencing are a means of sharing when time and/ or funds to travel are not plentiful, but
collaborative discussions are a must.

In summary, the current configuration allows for the most flexibility in establishing
videoconferencing at the eight PLAS si